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Summary of key findings for parents and pupils 
 
This is a good school 
 
 Leaders’ resolute focus on tackling the dip in 

pupils’ achievements in 2015 has reaped 
rewards. There has been good improvement in 

pupils’ progress across the school.  

 Progress in learning continues to hasten 

because of improvements made to the quality 
of teaching. Teachers know their pupils well 

and have good subject knowledge.  

 Carefully planned activities usually challenge 

pupils to achieve well from their varied starting 
points. Occasionally, in key stage 1, writing 

activities are too hard for pupils who have 

special educational needs and/or disabilities or 
too easy for the most able pupils.  

 Improvements to the teaching of reading and 

mathematics have had a positive impact on 

pupils’ outcomes. In 2016, they were above 
average at the end of Year 2 and Year 6. Year 

6 pupils, including disadvantaged pupils, made 
good progress in both subjects. Progress in 

writing was broadly average for all groups. 

Pupils who speak English as an additional 
language achieved well.  

 Leaders’ tenacious approach to tackling 

absence rates has led to the current rise in 

attendance for all groups of pupils.  

 The creative curriculum ensures that pupils 
develop their skills and knowledge in a wide 

range of subjects. It is increasingly enticing for 

boys. Consequently, previous differences 
between boys’ and girls’ progress are 

diminishing well. 

  Pupils’ behaviour and attitudes are stunning. 

There is an almost tangible sense of 
community and belonging. A warm welcome 

awaits everyone who enters Wingrove. Pupils 

are friendly and display a high level of care and 
respect towards each other, adults and visitors.  

 Pupils are safe. They are prepared well for life 

in modern Britain because of the school’s 

values and the way the diverse faiths and 
cultures of pupils are embraced and celebrated. 

Such work contributes to pupils’ extremely 
strong spiritual, moral, social and cultural 

development.  

 Rapid improvements in leadership of the early 

years have led to a significant rise in children’s 
achievements. Children settle in well and are 

now well prepared for key stage 1.  

 Leaders and governors know the school’s 

strengths. They have taken decisive action to 
tackle weaknesses. However, leaders’ action 

plans do not identify the impact of actions on 

pupils’ achievements clearly enough.  

 Governors share the headteacher’s high 
aspirations for the pupils and hold leaders to 

account effectively. They visit school regularly.  

 Governors have ensured that the school 

website meets government requirements. It 
also provides a wide range of helpful 

information for parents. Parents are highly 

positive about the school.  
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Full report 
 
What does the school need to do to improve further? 
 
 Iron out the remaining inconsistencies in the quality of teaching, particularly in writing, 

so that:  
− the most able pupils and pupils who have special educational needs and/or 

disabilities make the best possible progress from their starting points 
− more pupils make at least good progress. 

 Sharpen improvement planning to identify more clearly the impact that actions will 
have on outcomes for pupils and groups of pupils, and particularly in increasing the 
proportion of pupils making at least good progress. 
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Inspection judgements 
 
Effectiveness of leadership and management Good 

 
 Following a dip in standards in 2015, the headteacher, supported well by the deputy 

headteacher and governors, has raised expectations and brought about rapid 
improvement. Staff have risen to the challenge of improving their own effectiveness to 
good effect. Outcomes in the early years, key stage 1 and key stage 2 have improved, 
as has the quality of teaching. There are noticeable improvements in pupils’ reading 
and mathematical skills because of actions taken in the last 18 months. 

 Staff training and leaders’ robust checks on the quality of teaching and work in pupils 
books have been instrumental in driving improvement. Any pupils at risk of 
underachieving are quickly identified. Action is taken swiftly to tackle anything getting 
in the way of their learning or any misconceptions to help pupils catch up.  

 Arrangements to manage the performance of staff are effective and linked closely to 
the national standards for teachers. Teachers say they welcome the more rigorous way 
they are held to account for the impact of their work because they can see the 
difference in pupils’ achievements. They recognise the improvement in their own skills 
as a result of the significant range of high-quality training they undertake.   

 Teachers now gather information on pupils’ progress in lessons regularly. This 
information is usually used well to plan activities that move pupils on quickly from what 
they already know and understand.  

 Leaders know that occasionally key stage 1 pupils who have special educational needs 
and/or disabilities are given work in writing that is too hard for them and this slows the 
pace of their learning. Leaders are taking action to tackle this and to ensure that more 
pupils make accelerated progress, particularly the most able pupils.  

 The curriculum has been transformed. Pupils have many opportunities to develop their 
skills across the creative curriculum that embraces all subjects. It has been structured 
to provide a good understanding of the basics but also to inspire pupils’ interest and 
engagement. There is a strong focus on raising pupils’ aspirations and in tackling 
stereotypes, for example through themes like ‘girls into science’.  

 There is also a good emphasis on promoting the values that lie at the heart of British 
society, such as tolerance, respecting the views of others, equality and democracy. 
Pupils readily embrace the school’s inclusive values and high expectations of behaviour 
and care for one another. Pupils of many cultures play and learn together in harmony.  

 Leaders capitalise on the many different cultures and beliefs of pupils in school. Pupils 
learn about and celebrate a wide variety of world faiths, customs and beliefs in 
assemblies, religious education lessons, and through the arts, music, visits out of 
school and the topics studied. This enhances pupils’ spiritual, moral, social and cultural 
development, which helps to prepare them very well for their lives as citizens in Britain 
today.  

 Leaders use the additional pupil premium funding judiciously to ensure disadvantaged 
pupils achieve as well as other pupils nationally. Where differences emerge, action is 
taken quickly to diminish them. For example, in 2016, the small group of Year 2 
disadvantaged pupils who had left Reception with below-average skills in their writing 
development did not achieve as well as other pupils. Actions taken in Year 3 mean they 
have caught up and are achieving as well as their peers. These pupils achieved well in 
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their reading and mathematics assessments and continue to do so.  

 Government sports funding is used well. Staff have been trained to deliver engaging 
physical education lessons. Pupils take part in an array of activities that promote 
healthy lifestyles and exercise in school and beyond the school day. Links with other 
trust schools create more opportunities for competition, which pupils thoroughly enjoy.   

 Leaders have a very clear understanding of the school’s strengths and weaknesses. 
Their improvement plan is checked regularly to see if actions are taking place. There 
are too few quantifiable measures to check the impact of the actions on pupils’ 
learning. This is particularly the case in defining leaders’ ambition that more pupils will 
make faster progress from their starting points. It is therefore hard for governors to 
know if leaders are being successful in achieving this ambition.  

 With the exception of writing for a small number of pupils who have special educational 
needs and/or disabilities in Year 1, pupils who have special educational needs and/or 
disabilities are making good progress in their learning. Changes made to the way that 
pupils are taught in class and supported by teachers are ensuring that their needs are 
well met to achieve as well as their peers. Consequently, overall, the additional special 
educational needs funding is used effectively.  

 Attendance rates have risen well since spring 2016 and school information shows that 
rates are in line with those found nationally for virtually all groups. Strong action was 
taken in the summer to tackle the relatively high absence rates of pupils who have 
special educational needs and/or disabilities, and boys. Support to families with 
children who have complex medical needs has helped these pupils to attend more 
regularly. The attendance rates of disadvantaged pupils are above those of other 
pupils. 

 The early years has been transformed in the last year. The impact of the changes can 
be seen clearly in the significant increase in the proportion of children achieving a good 
level of development by the end of the Reception class. This has moved from well 
below average in 2015 to above average in 2016. Children are prepared well for key 
stage 1. 

 The local authority’s lead assistant director of education has been effective in 
challenging and supporting leaders. The local authority issued a warning notice to the 
school following the dip in standards in 2015. The lead assistant director has worked 
closely with leaders and witnessed the rapid improvements made. As a result, the 
warning notice was removed at the beginning of October 2016. 

Governance of the school 

 Governors are well informed and provide robust challenge to leaders. They have raised 
their game in the last 18 months, recruiting governors with the specific skills needed 
and visiting the school regularly. Minutes of governing body meetings identify the 
challenging questions they ask of leaders, for example about the impact of pupil 
premium funding, the quality of teaching and progress of different groups. It is clear 
from these minutes and discussion with governors that they have already challenged 
leaders to improve their plans. They have requested that leaders make them less 
detailed and make it easier to check the impact of actions on increasing the proportion 
of pupils, particularly the most able, making faster progress.  

 Governors carry out their statutory roles effectively. These include making sure the 
school’s website meets government requirements and that information to parents is up 
to date. 
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Safeguarding 

 The arrangements for safeguarding are effective. Keeping children safe in school and in 
the community is a high priority. Recruitment procedures are rigorous. Staff are well 
trained and vigilant in identifying and reporting any concern to the designated 
safeguarding lead. Urgent action is taken when required. Referrals to social care are 
timely and persistent, as is the support to families in times of crisis. Staff anticipate 
concerns and respond quickly. For example, they identify pupils at risk of leaving the 
country suddenly and refer on to the right services. Referrals to the city’s ‘Prevent’ 
team are timely. The team has commended leaders for their vigilance in making sure 
that risks to pupils from potential extremist views are identified and reported quickly.  

 
Quality of teaching, learning and assessment Good 

 
 Leaders’ resolute focus on improving the quality of teaching in order to raise the 

achievement of all pupils is working. Pupils’ workbooks, observations of learning and 
teachers’ assessment information show that teaching is strong. As a result, teaching is 
contributing to the rapid rise in standards and pupils’ good progress over time. 

 Pupils settle quickly into their lessons and learning is usually brisk. Teachers have good 
subject knowledge and are skilled in checking pupils’ understanding regularly. Carefully 
targeted questioning draws out what pupils know and then challenges them to explain 
their views. This was seen in mathematics, where pupils were asked to choose the best 
strategy to solve a problem. Pupils were seen grappling with the problem and then 
explaining their reasoning confidently.  

 Teachers use strategies to develop pupils’ stamina for writing across the curriculum. 
Creative curriculum workbooks and vibrant displays across the school identify the wide 
range of subjects studied and the quality of pupils’ work.  

 Teachers’ focus on reading has ensured that the most able pupils, including the most 
able disadvantaged pupils, can read fluently, with expression and understanding. Pupils 
of lower ability or who are in the early stages of reading development tackle unfamiliar 
words confidently and draw on the range of strategies, including phonics, that they are 
taught. 

 Teachers’ efforts in building pupils’ resilience and independence skills are paying 
dividends. For example, in Year 6 English, pupils have succeeded in developing their 
individual writing styles and ideas confidently and assuredly. This has contributed to 
their good progress in the subject and to highly individual stories and prose. 

 Pupils who are at the early stages of learning English are supported well by staff and 
pupils. This helps them to develop the speaking and listening skills they need to access 
learning. Such pupils speak enthusiastically about how well they are doing.  

 Teachers usually use the regular assessment information they have to plan activities 
that are matched well to pupils’ different starting points. Teachers check pupils’ 
understanding regularly in lessons to tackle misconceptions and ensure pupils know 
what they are doing and what they need to do to achieve their targets.  

 Leaders know that there are still a few occasions, particularly in key stage 1 writing, 
where the prior understanding of pupils who have special educational needs and/or 
disabilities is not used well enough. This results in work being set that is too hard for 
them. While pupils complete it diligently with the help of adults, it is not matched 
precisely enough to the concepts that they need to work on. The special educational 
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needs coordinator is working with staff to tackle this anomaly.  

 Until recently, not enough had been done to ensure that pupils made at least good 
progress, especially the most able and the most able disadvantaged pupils. Teaching 
has been adapted to tackle this. Pupils’ books and assessments for this year show a 
greater proportion of pupils achieving at a greater depth than at the same time last 
year.  

 Teachers have high expectations of pupils’ presentation of their work. Pupils learn the 
habit of good handwriting from the early years. Books show their generally good 
presentation skills as well as the wide range of work they cover in each lesson.  

 
Personal development, behaviour and welfare Outstanding 

 Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is outstanding. 

Pupils’ physical and emotional well-being and care underpin all that staff do. An 
atmosphere of calm and respect for others envelops the school. Wingrove is an 
inclusive school where all are equally valued. As one pupil proudly said, ‘There is a 
place for everyone here, no matter where they come from.’  

 Pupils express an almost tangible sense of pride at belonging to the ‘Wingrove family’. 
They report that they are valued as individuals and have a voice that is listened to. 
Through the school council, their views inform changes in school and determine the 
vast array of charities that they choose to support each year.  

 Pupils relish the many opportunities they have to take on responsible roles in the 
school such as equipment buddies, playground buddies, eco warriors and friendship 
buddies. Such opportunities build pupils’ confidence, self-esteem and sense of worth. 

 Pupils say they feel very safe in school. They speak assuredly about how they are 
taught to be safe from risks online, in their community and in school. Pupils’ 
understanding is enriched by visitors such as the NSPCC and Bikeability team; and 
visits to the fire and rescue service’s wide-ranging safety programmes. 

 Pupils have developed their own child-friendly anti-bullying policy that they embrace 
willingly; incidents of bullying are very rare. Pupils express a mature understanding of 
the different types of bullying, including racist bullying. They are confident that if such 
incidents occurred, they would be tackled robustly.  

 Good relationships between staff and pupils permeate the school. Pupils report that 
they trust adults to listen to them if they have concerns and to help them in times of 
need. The work of school staff, and agencies they bring into school to support pupils 
and families in times of crisis, or when at risk from harm, is very strong.  

Behaviour 

 The behaviour of pupils is outstanding. Pupils demonstrate an eagerness to learn and 
to please. This contributes to their excellent behaviour and attitudes. Behaviour is 
managed well by staff and incidents of concern are very rare. The small number of 
incidents and the lack of exclusions of any sort for a number of years pays testament 
to the relationships in school, the high expectations teachers have of pupils’ conduct 
and the exemplary behaviour and attitudes of pupils. 

 Absence rates have been high in the past for boys and a small number of pupils who 
have special educational needs and/or disabilities. Close partnerships with local 
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authority professionals, and support for parents with children who have complex 
needs, have helped to ensure that pupils attend more frequently.  

 Attendance rates have improved markedly over the past two terms and are average. 
Boys’ and girls’ attendance rates are similar and disadvantaged pupils’ attendance rates 
are above those of other pupils. Leaders take robust action when attendance rates slip 
and celebrate individual pupils when rates rise. Pupils value the celebration of their 
efforts. 

 
Outcomes for pupils Good 

 
 Pupils’ outcomes have improved rapidly since the decline in summer 2015. In the 2016 

national assessments, the proportion of Year 6 pupils reaching expectations in reading, 
writing and mathematics tests combined was above average. At key stage 1, all groups 
of pupils attained at least the expected standard in these subjects. 

 Teachers are building on the improvements in 2016 well. Pupils currently in school, in 
all year groups, are making generally good progress from their starting points. Pupils in 
Year 2 have made rapid progress from their very low starting points into key stage 1.  

 The school’s assessment information, observation of learning and pupils’ workbooks 
show that more pupils are developing their skills and understanding at a greater depth. 
While there is still more to do, this is an improvement on the previous year when too 
few pupils made rapid progress from their starting points by the end of key stage 2.  

 Pupils of Bangladeshi and Pakistani heritage who have been at the school from the 
start of school achieve well. Those arriving from overseas, in the early stages of 
learning English, also make good progress because of the way the school develops 
their speaking and listening skills quickly so they can apply them to their work.  

 There are still a few occasions when the most able pupils, including the disadvantaged 
pupils in this group, are not stretched sufficiently because work set is not challenging 
enough. Leaders are tackling this through staff training and pupil progress meetings 
with teachers. 

 With the exception of a small group in Year 1 in writing, the majority of pupils who 
have special educational needs and/or disabilities are achieving more successfully this 
year. This is because the special educational needs coordinator is checking their 
learning more closely in class and ensuring that teachers adapt learning activities to 
match pupils’ carefully planned individual targets.  

 Progress is rapid in mathematics as teachers secure the new curriculum and use their 
training in developing pupils’ fluency in, and mastery of, the subject.  

 There has been a strong focus on developing pupils’ reading skills and a love of 
reading. Pupils explained how the exciting class books encourage them to choose 
interesting books to read for themselves. This was evident when some Year 6 pupils 
read their stories: ‘The Jungle Book’ and the adventure novel ‘Journey to the river sea’. 
Pupils explained the plots enthusiastically, then avidly read the next part of their story, 
reflecting superbly on what might happen next or why they liked the story. 

 The proportion of pupils who achieve the expected standard in the Year 1 phonics 
screening check matches that found nationally. However, a below-average proportion 
of disadvantaged Year 1 pupils met the expected standard. Leaders have taken brisk 
action to tackle this anomaly and staff are more systematic in teaching phonics from 
the early years. 
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Early years provision Good 

 
 In the last 18 months, work to improve the quality of leadership, teaching and 

provision in the early years has had a positive impact. There has been a rapid rise in 
the proportion of children reaching a good level of development by the end of their 
Reception Year. In 2015, less than 40% gained a good level of development in all 
areas of the early years curriculum – well below average. In 2016, the proportion rose 
to slightly above average. This represents good progress given children’s skills and 
abilities on entry, which are often below those typical for their age. Leaders are 
working with staff to provide extra challenge so that more children achieve at a higher 
level, particularly in reading, writing and mathematics.  

 Previous differences between boys and girls and disadvantaged children and others 
have diminished or disappeared because the curriculum has been redesigned to entice 
all children into learning and play successfully. This reflects good use of the pupil 
premium funding for disadvantaged children.  

 Boy-friendly topics, that girls enjoy too, and stimulating activities both indoors and out 
tantalise children’s curiosity and interest. Children were seen throughout the Nursery 
and Reception class cooperating with each other and enjoying and sustaining 
concentration on a wide range of activities, some of which they had chosen for 
themselves and some led by adults.  

 Adults skim and scan the classroom well while they are working with small groups and 
keep an eye on anyone who might be at risk of wasting time. Temporary dawdlers are 
soon encouraged back to activities or given time to talk and explain their feelings.  

 The focus on children’s speech, language and communication skills alongside their 
writing, reading and number is ensuring that any difficulties they may be facing are 
quickly tackled.  

 Good support for children who are new to the country means that they soon settle in 
and develop the good learning habits that other children display. Signs in different 
languages in each of the separate areas of provision help new arrivals to find their feet.  

 Prompts for adults working with children ensure that adults ask probing questions 
which not only check children’s understanding but then encourage children to think 
more deeply about their responses or work things out for themselves.  

 High-quality teaching across the early years ensures that children get a good deal and 
become successful learners. Assessment of children’s achievements is regular and 
recorded in a way that ensures that adults plan children’s next steps carefully. It also 
enables parents to see how well their children are doing in the learning journals and on 
the ‘windows of learning’ wall that showcases children’s work.   

 Partnership with parents is a strength. Parents are invited into the Nursery and Reception 
every morning to work with their children for the first few minutes. This helps children 
settle in and enables parents to know how to help their children with their learning. 
Termly workshops for parents have recently been supplemented by weekly ones. Here, 
parents can learn additional ways to support their children’s learning at home.   

 Leaders have ensured that all welfare requirements are met. Staff are vigilant in 
ensuring children are safeguarded. They work closely with parents, and where 
necessary, external agencies, to make sure that children’s emotional and personal 
needs are well met.  
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 The development of children’s spiritual, moral, social and cultural development, and 
promotion of the values that lie at the heart of British culture, underpins all activities. 
Teachers and other adults model good manners, morals, respect and care for each 
other. Consequently, children develop the good learning habits, behaviour and respect 
for each other that stands them in good stead as they move through the school. 
Children are now prepared well for key stage 1. 
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School details 
 
Unique reference number 108487 

Local authority Newcastle-upon-Tyne 

Inspection number 10019371 

 
This inspection was carried out under section 8 of the Education Act 2005. The inspection 
was also deemed a section 5 inspection under the same Act. 
 
Type of school Primary 

School category Foundation 

Age range of pupils 3 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 470 

Appropriate authority The governing body 

Chair Joyce McCarty 

Headteacher Jane Mullarkey 

Telephone number 01912 735 466 

Website www.wingrove.newcastle.sch.uk  

Email address admin@wingrove.newcastle.sch.uk  

Date of previous inspection 26 September 2012 

 
Information about this school 
 
 The school meets requirements on the publication of specified information on its 

website.  

 Wingrove is larger than the average primary school. The number on roll is increasing 
year on year.  

 The proportion of pupils known to be entitled to the pupil premium is above average. 

 Virtually all pupils are from minority ethnic communities. This is much higher than 
average. Over a third of pupils are of Pakistani heritage and just under a quarter are 
Bangladeshi.  

 A higher-than-average proportion of pupils have been identified as requiring additional 
in-school support for their special educational needs and/or disabilities. An average 
proportion has an education, health or care plan. 

 In 2015, the school met the government’s floor standards. Provisional information 
suggests it is likely to do so again in 2016.  

 A new headteacher has been appointed since the last inspection.  
 

file:///D:/CACI/LIVE/OBDATA/G1/P1/L1/OB_LIVE/_PH_/www.wingrove.newcastle.sch.uk
mailto:admin@wingrove.newcastle.sch.uk
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Information about this inspection 
 
 Inspectors observed pupils’ learning across the school. A number of observations were 

carried out jointly with the headteacher or deputy headteacher.  

 The inspection team heard a number of pupils read. They reviewed pupils’ work in their 
English and mathematics books, and in their creative curriculum books that cover all 
other aspects of the curriculum.  

 The views of pupils were sought informally in lessons, at break and lunchtime and 
through three formal discussions across the two days of the inspection.  

 Inspectors held meetings with the headteacher, the deputy headteacher, senior 
leaders, middle leaders and a range of other staff. Meetings were also held with five 
representatives of the governing body, including the chair of governors and the lead 
assistant director of education for Newcastle-upon-Tyne city council.  

 Twelve responses to Parent View, Ofsted’s online questionnaire, were taken into 
account, alongside the views of parents who spoke to inspectors during the inspection. 
The views of the 12 members of staff who responded to the staff questionnaire were 
also taken into account.  

 The school’s website was reviewed to check compliance with government 
requirements.  

 A range of documents was scrutinised. These included the school’s self-evaluation of its 
effectiveness, the school development plan, minutes of meetings of the governing body 
and information about pupils’ progress, behaviour and attendance. The school’s 
safeguarding procedures and associated documents were also reviewed. 

 
Inspection team 
 

Margaret Farrow, lead inspector Her Majesty’s Inspector 

Kirsty Godfrey Her Majesty’s Inspector 

Alison Aitchison Ofsted Inspector 

Jen Cave Ofsted Inspector 

Fiona Dixon Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance 'Raising concerns and making a complaint about Ofsted', which is available from Ofsted's 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, 'disadvantaged pupils' refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child's school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 

www.gov.uk/government/organisations/ofsted. 

 
 

 
 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners of all 
ages. It regulates and inspects childcare and children's social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children's services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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